Introduction

T he organizers of the 2012 Society for Teaching and Learning in Higher Education (STLHE)
Conference launched a new session format called Cracker Barrel Discussions: 15-minute sessions repeated three times for different groups. We led one of these, our goal being interactivity; we also wished to share information about our course, Science 113: First Year Seminar in Science. We achieved these two goals by using a modified World Café discussion model (Cassidy, 2012) , capped with a one-page handout overview of the course (Appendix).
In this paper, we describe the modified World Café model we used in our Cracker Barrel Discussion. In doing so, we also introduce aspects of Science 113, focusing on how we introduce writing to first-year students in the sciences, and examples of the ideas that Café participants came up with. We show that, in spite of challenges of space and time, rich discussion can take place in a conference session, and the cumulative contributions from participants we captured are a great set of key points as one outcome.
We place our modified World Café model in the context of the uses of traditional World Café and consider its utility in other settings such as the classroom.
Science 113: A Focus on Writing in the Sciences
This overview provides the context for how and why we used a modified World Café format in our session. With writing being an integral component of the course, a key focus is for students to construct and articulate a coherent scientific argument. Students are given multiple opportunities through carefully designed in-class activities to achieve this learning goal throughout the term.
Our ethics-approved research shows that students in this course demonstrate significant improvements in their overall understanding of science and scientific inquiry. They come in with a solid understanding about the role of change, observations, and inferences in science and made significant gains in their understanding of social and cultural influences, laws versus theories, and methodology by the end of the course consistent with our learning objectives (Fox, Birol, Han, Cassidy, & Samuels, 2012; Birol, Han, Welsh, & Fox, 2013) .
Writing in the sciences is a topic that we feel has the capacity to re-draw boundaries, which was the theme of the 2012 STLHE Conference. Hence, we invited participants in our discussion to talk about the value, challenges, and opportunities of introducing writing in the sciences. By the end of each 15-minute session, we hoped participants would take parts of our experience, add those of others, and then be able to 'adapt their own recipe for success' at their institution. We used this recipe metaphor to provide an overview of the course in the handout, which tied in to the modified World Café technique used in the session.
World Café for Active Group Discussion
World Café, a group facilitation technique developed by Brown and Isaacs (2005) , makes effective use of the collective knowledge, questions, and views of a group. The technique is highly active and moves along quickly, with participants exploring a variety of sub-topics or questions in detail before moving on to a different sub-topic group. Traditional World Café, also known as Knowledge Café (Gurteen, n.d.) , works well in sessions lasting several hours to multiple days (Change Management, n.d. 
Modified World Café Model for Conferences
Knowing that we had only three 15-minute blocks for our Cracker Barrel Discussion and that each set of up to 11 participants was seated at one table, we used a modified World Café format designed specifically for the Cracker Barrel format (Cassidy, 2012) .
We printed our questions and sub-topics on pieces of 'mini-flipchart' paper, which we distributed around the table. Each 15-minute block enjoyed a 'full house' of 11 people around the table. We encouraged participants to pick one mini-flipchart, chat to those sitting near them, record their key points, then choose another question or sub-topic and do the same with the same or different people. As each of the two subsequent groups arrived, we asked them to look at some of the last group's contribution and then continue that discussion (following the same technique as with traditional World Café, save that no one except the session leaders stayed to summarize between the three sets of participants.)
We went back and forth between this group work and a whole table discussion, by doing such things as elaborating on one point from one mini-flipchart, asking if something noted by others was a shared experience (through a show of hands), asking if someone had a question or topic they wanted to talk about, and so on. In this way, then, we built in the kinds of whole group discussions that, in traditional World Café, are done after all the group and flip-chart switching work is over.
An Example of the World Café Contributions
Here, we provide a few examples from each of the subtopic summaries:
What terms would you use to describe science?
• Our experience working with 33 participants at our session indicates that academics are both excited about science as well as the importance of articulating aspects of it in writing in the sciences. We feel that those who attended our session left with ideas they will continue to reflect on and use in their own teaching practice; all this in 15 minutes per participant. For us, the results of the conference activity were very useful in informing practice.
Using Modified World Café in Other Conference and Classroom Formats
We found that World Café can work well in short sessions with multiple groups rotating through a session, such as the Cracker Barrel format. This modified World Café model could also work well in a 1-hour roundtable conference format because of the abbreviated time.
If leading a half-day or full-day conference workshop, traditional World Café, with its multiple tables and more lengthy discussions, is likely the best option for facilitating an interactive exchange of ideas between participants. Modified World Café could also be used as a highly interactive activity in a 50-90 minute class, regardless of the class size or physical structure of the room. It is important to encourage people to talk with each other, not just take each mini-flipchart and silently write. The model could also be used to start a session of any duration, before moving into other activities built around what participants noted on the flipcharts, perhaps as a form of pre-test or warm-up to a new topic. Delaney, Daley, & Lajoie (2006) found World Café to be an excellent format to facilitate empowerment and stimulate scholarly dialogue, particularly in nursing courses. Likewise Anderson (2011) notes its utility as a group technique that works well for introducing new and challenging ideas and encouraging reflection.
Given the limited published literature on the use of World Café in any setting, we feel this is a topic worthy of more scholarly consideration.
Conclusion
We found this modified World Café technique to be an effective way to lead a dynamic and interactive session in the new Cracker Barrel session format at the 2012 STLHE conference. With only 15 minutes per group and three groups per session, the session was highly participatory, with many contributions and lively discussions that have the capacity to inform practice. Our metaphor of 'recipes for success' worked very well to not only describe our course, but to involve conference participants an exploration of writing in the sciences. The sample of contributions to each of the sub-topic mini-flipcharts shows the level of critical thinking and sharing that went on during the session.. It is easy to see how any one of the sub-topics or questions could later be the sole focus of another conference session or workshop. Moreover, there is great potential to use modified World Café in a classroom setting of any duration.
